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Project Description
iMOOC is a cross-campus collaborative project aimed at preparing international online learners (both on campus and off-campus) to seamlessly navigate and successfully integrate into U.S. online learning environments by learning about the American culture, American academic system and student-centered pedagogies, and by refining critically important skills and getting familiar with some of the U.S. educational technologies. During Phase One of this project, the project team developed and launched a facilitated version of an OPEN SUNY course titled “iMOOC101: Mastering American eLearning” (https://www.coursera.org/course/imooc). During Phase Two, the project team focused on sustainability and scalability of the project by developing and launching a low maintenance, competency-based, on-demand version of the above course and worked with partner colleges (both within and outside SUNY) to develop a scalable “adoption model” where iMOOC would be incorporated into preparatory and remedial services for incoming, on-campus and off campus international students. The new version of the course titled iMOOC102 is now live and freely accessible at https://www.coursera.org/learn/e-learning.


Project (“Core”) Team:

Dr. Valeri Chukhlomin, Associate Professor, SUNY Empire State College (ESC), Principal Investigator
Dr. Valeri Chukhlomin holds an M.A. in Mathematical Economics and a PhD in International Political
Economy from the Russian Academy of Sciences. He is currently Academic Area Coordinator of Business and Management in the Center for Distance Learning at SUNY ESC. Prior to joining ESC in 2006, Dr. Chukhlomin worked as Professor, Department Chair, Dean and Vice-President of a large public university of Omsk in Russia and as an International Education Consultant in Australia. He participated in SUNY GLOBAL COIL projects in Lithuania and Belarus; co-authored a feasibility study on a potential SUNY GLOBAL project in China and received a SUNY GLOBAL COIL Nodal network grant in 2013. He is an expert in international online and global learning and has published and presented in Australia, Canada, Russia, South Africa, U.K. and U.S. In this project, Dr. Chukhlomin builds on his research and prior experience in designing and teaching cross-cultural, asynchronous online courses for international students. He served as a PI in a 2014 SUNY IITG grant for the project: “iMOOC: A Multiuser Platform for International Students to Navigate U.S.-style Virtual Learning Environments”.

Dr. Bidhan Chandra, Professor, SUNY Empire State College, Co-investigator.
Bidhan Chandra holds MBA, MA, and Ph.D. degrees in international business from University at Buffalo. He is currently an Associate Professor at the Center for Distance Learning at ESC where he develops and teaches courses in international business and management. He is an experienced international educator/consultant and an expert in implementing strategies for addressing international cross-cultural issues on effective learning. He has held important teaching and training assignments in several countries outside of the U.S., such as in Canada, China, Cyprus, India, Lebanon, Mexico, Singapore, Taiwan, and the United Kingdom.   He is associated with content development and outreach activities.
Dr. Anant Deshpande, Associate Professor, SUNY Empire State College, Co-investigator.
Anant Deshpande holds a Ph.D. in business administration. He is currently an Assistant Professor at the Center for Distance Learning at ESC where he coordinates and teaches courses in management and finance. He is currently also serving as an international supply chain consultant. He is an active researcher in online education and the area of management. He has presented many papers in prestigious international conferences, such as Academy of Management and Academy of International Business, and has papers published in peer reviewed journals, such as the South African Journal of Higher Education and Journal of Management Policy and Practice. He is associated with content development, research design and assessment.
Project Collaborators:

In addition to project investigators, the Project Team included the following members: Dr. Dana Gliserman-Kopans, Michele Forte, Amy Giaculli, John Hughes, Antonia Jokelova, and Jane Greiner (all SUNY Empire State College). The initial plan was to engage with SUNY New Paltz to organize and observe a cohort of campus-based, F-1 students, but because of a longer re-development this plan couldn’t be fulfilled within the grant period. Also, the LMS vendor (“Coursera”) didn’t provide the group functionality that was necessary for this part of the project.

The Rationale for the Project

Currently, many American universities have engaged in developing online programs and massively online open courses (MOOCs) that are also available - in principle - to global audiences. But as demonstrated by Chukhlomin, Deshpande, Chandra (2013), without sufficient preparation international learners face serious barriers to online learning in U.S.-style virtual environments; as a result, attrition remains a serious problem for those online offerings. Based on the relevant literature and the experience gained at SUNY ESC, Chukhlomin and Deshpande (2011) proposed that by using bridging online and video-enhanced courses and a range of supporting online resources U.S. institutions of higher education could better accommodate international online learners and increase retention; the same tools can also be used by international, campus-based students or any learners trying to better understand the American educational system and academic culture. The innovative project described below builds upon several years of experience of SUNY ESC faculty in developing MOOCs and bridging online courses for international students and is intended to scale across ESC international projects, the SUNY system and beyond.
This SUNY-wide cross-campus collaborative project proposes developing and launching an open access course (an international MOOC, or iMOOC) with a range of supporting open education resources (OER) to prepare international online learners to successfully navigate virtual learning environments in American universities. The course is intended help international students become familiar with and better understand American culture and the academic system, refine critically important skills, learn about the organization and functioning of virtual learning environments in American universities, find out about critically important skills (communications skills, critical thinking, research skills, cross-cultural skills), practice some of the educational technologies widely used in the U.S. (such as electronic libraries, LMS, videoconferencing, e-portfolios, mindmappers, wikis), learn about expectations and adjust to student-centered pedagogies (timeliness and time management, open discussions and debates, teamwork, and academic integrity). The course will work as an OPEN SUNY tool to attract and retain international online learners and to support campus-based international students in SUNY campuses and throughout the U.S. Self-directedness is emphasized, as many international learners come from teacher-centered environments and are not used to student-centered pedagogies and approaches employed in many U.S. online courses.
The target audience for this online platform (the course and OER) includes (but is not limited to) the following groups: 1) remotely located, international online learners –coming either in organized cohorts or as individuals; 2) international students enrolled abroad in dual degree partnership programs with SUNY and other American universities; 3) international students preparing for departure to a U.S. school; 4) beginning international students already in U.S. campuses looking for additional support; 5) recent immigrants to the U.S. It is anticipated that after having taken this course international online learners will be significantly better prepared for studying subsequent subject matter through online courses in American universities – both within and outside the SUNY system. 
The advantage of open online access is that the learning platform can be used and shared by many U.S. institutions regardless of the size of their international program – either distance learning, or on-campus, or both. Some institutions may find it useful to adopt the platform and build their own orientation and educational planning courses around it. It can also be used as a supplementary resource for on-campus international students. It can be further adopted by partner universities from abroad to complement their dual degree partnership programs with American universities. Finally (and perhaps more importantly), as a freely available resource, the online platform can be very attractive and useful for prospective international students wishing to take either a MOOC, or a fee based course in a U.S. university. As OPEN SUNY will eventually (hopefully soon) open up for international enrollments, and SUNY online offerings already attract distance learners from around the world, it will be very beneficial for enrollees, as well as participating SUNY institutions, to have an established international orientation course and a range of supporting OER.
The course is intended as a MOOC referenced on the OPEN SUNY website and hosted by ESC or a vendor (such as Coursera). Contentwise, there will be self-contained, video-enhanced learning modules and short, self-paced learning units based on self-assessment; this will allow learners to access the course anytime from anywhere and take it in a self-paced way and also use it as a reference guide and an OER. In addition, there will be built-in moderated activities (discussions, graded assignments, video conferences, bilingual corners and other activities); those activities will mostly be available for use by supervised groups of students, but some of them may also be open to all students. 
At ESC, we are very well prepared to develop this course. Firstly, ESC’s International Programs (IP) has already been using an introductory blended course for students based in Lebanon and Greece; this course is called "Strategies for Independent Learning", developed in Moodle, with recorded video fragments and resource guides. Secondly, another course, titled "International e-learning Skills", was developed at ESC’s Center for Distance Learning (CDL) for collaborative programs with Russian universities. Thirdly, ESC has a number of highly qualified international faculty with solid experience in international education. And, finally, ESC faculties have been using MOOCs for several years (examples include “Visual Mathematics”, "Creativity and Multicultural Communication" and "Metaliteracy MOOC"). The experience gained and innovative approaches developed include the use of teacher-centered pedagogies as a scaffolding tool to accelerate transition to student-centered environments; the use of bilingual resources and faculties in the blended environment (“The 3B Framework”) and virtual acculturation (Chukhlomin, V. & Deshpande, A., 2011).
While many building blocks of the iMOOC are already in place, their integration in the form of a multiuser learning platform requires further exploration. During the pilots the course development team intends to create a multiuser community of practice that would include current international students taking this course for credit at various ESC locations abroad (Greece, Lebanon, Prague), current international on-campus students at SUNY colleges (New Paltz). In addition to students, the community of practice will also include instructors in the above locations, course developers, educational researchers and instructional designers.
References:
Chukhlomin, V., Deshpande, A., & Chandra, B. (2013). Strategies for bridging cross-cultural barriers for international students’ success in American asynchronous online degree programs. The South African Journal of Higher Education, 27(6), pp. 1477-1486.
Chukhlomin, V. & Deshpande, A. (2011). Developing bridging bilingual/bicultural (the 3B Framework) courses to prepare international students for the American online classroom in an adult learning environment. In Proceedings of Global Learn Asia Pacific 2011 (pp. 955-960). AACE (the Association for the Advancement of Computers in Education). Melbourne, Australia. Retrieved from http://www.editlib.org/p/37283.

Learning objectives

· First learning objective
Increase global awareness about opportunities provided by OPEN SUNY for international students; raise awareness of competencies and skills that are required for international students and scholars (incoming, on campus, and off-campus) to successfully navigate U.S. virtual learning environments.
· Second learning objective
Increase learning about American culture, the U.S. academic system and student-centered online learning environments, so that international students and scholars (incoming, on-campus, and off-campus) will build a foundation towards successful completion of their educational pursuits in the U.S.
· Third learning objective
Increase self-direction in learning as an important attribute for international students to succeed in U.S. educational programs.
Project Timeline (Initially proposed and factual) 
	1) On-Demand course development: Part 1 (September – October 2015)
a. Adjustment of iMOOC content for the on-demand version;
b. Development of course modules in LMS.
	This part was conducted as planned, but the team decided to significantly expand case studies to better describe typical problems international students face in American online courses. As a result, new developments were conducted from November 2015 to February 2016.

	2) Development of assessment and evaluation framework and instruments for the on-demand version (September – December 2015)
a. Establish theoretical framework for assessment;
b. Establish evaluation framework and design instruments, consent letters;
c. Finalize IRB approval (multi campus);
d. Prepare data analysis tools and procedures;
e. Conduct pilot survey (November-December 2015).
	This part of conducted as planned, but because of the delay with re-launch of the course the survey part was moved to April – May 2016.

	3) On-demand version pilots on Coursera (November-December 2015)
a. Open enrollment;
b. SUNY New Paltz, ESC IP and CDL supervised student cohorts;
c. New faculty learn how to teach on Coursera (supervised cohorts);
d. Survey students and faculty on their experience.
	ESC International Programs didn’t support the re-furbished version of the iMOOC, so this part has been scheduled for 2016-2017.

	4) Assessment and Evaluation meeting (January 2016)
a. Examine results of the pilot;
b. Adjust planning and course design.
	This part has been rescheduled for Fall 2016

	5) On-Demand course development: Part 2 (January – February 2016)
a. Adjust course content.
6) On-demand course launches permanently on Coursera (March 2016 and ongoing)
a. Launch 1- (March 2016): Open enrollment, New Paltz, ESC IP;
b. Launch 2 (April 2016): Open Enrolment, New Paltz, ESC IP.
c. Survey students and faculty on their experience.
	This part was conducted as part of course revision in November 2015 – February 2016.
The course was re-launched in March 2016 and is currently available on Coursera at:
https://www.coursera.org/learn/e-learning.
 

	7) Assessment and Evaluation (May-June 2016)
a. Tabulation and analysis of data;
b. Interviews with participating faculty;
c. Assessment meeting to analyze results;
d. Preparation of reports and recommendations.
	See below under Assessment

	8) Communication, dissemination (continuous, starting in October, 2015).

	A large program of commination and dissemination was performed which included presentations at ESC’s Fall Conference, SUNY COIL (NYC, 2016), SUNY CIT (Potsdam, 2016), Sloan – C (Orlando, FL, 2015), AACE (Kona, HI, 2015), NAFSA (Denver, 2016), regional NAFSA (Saratoga Springs, 2016).



QS-Wharton “Oscars in Higher Education Innovation” Award

In December 2015, the refurbished iMOOC was presented at a very prestigious international conference in Philadelphia where it was shortlisted for e-learning award (see in the appendix).

iMOOC highlights

According Coursera analytics, 80% of the learners are not full-time students (see below). Essentially, 17% of learners have doctorate degrees.
[image: ]

In terms of geography, 40% of all learners are from Asian countries.

[image: ]
Assessment
The survey questionnaire for the iMOOC 2 was based on an existing scale by Zaharias and Poulymenakou (2009). New question items were added to the survey questionnaire for measuring the construct Metacognitive Self-Regulation.  The survey instrument as in the previous project also focused on content, visual design, navigation, accessibility, interactivity, self-assessment and their impact on student motivation to learn. These are all relevant in measurement of the constructs for the intended research. Some of the items of the scale were modified based upon relevance to the iMOOC 2. IRB continuation and modification was obtained from SUNY Empire State College prior to conducting the data collection procedures.
An invitation announcement was sent in the on-demand course to all enrolled students in the iMOOC 2 to invite them to participate in the study. Surveymonkey was used for the online survey purposes. This invitation announcement included the purpose of the study, what we wished to accomplish and the reasons for selecting students as potential participants of the study. Also it was clearly mentioned that the student participation in the survey was voluntary and that they could choose to withdraw anytime.  It was also indicated that their non-participation did not have any impact on their ability to complete the activities of the iMOOC 2 nor was it supposed to impact the student relationships with SUNY. 
Prior to completing the survey, participants were asked to select a checkbox that acknowledges their consent. Participants were not being asked for any data until they indicated their consent. A Likert scale (anchored with 1=”Strongly disagree” to 5=”Strongly agree” and NA) was used to capture the perceptions of the participants. The survey questionnaire was sent to student participants of iMOOC. The response rate obtained was very low and so far only 5 respondents have responded. It is not possible to run any statistical analysis with this low data and the interpretations are very limited with this low data.  We continue to solicit more data. 
· iMOOC 2 Survey highlights
Review of Survey monkey data response on some key questions indicated that:
· The iMOOC 2 course was aimed at helping international students become familiar with and better understand American culture and the academic system.

· When asked if “The materials in the iMOOC is accurate and current”. Students indicated positive comments:

I liked all activities, but I think that the course must have more activities for students if your audience is international. Practical tasks are very important for the international students and help them to understand better their problems. Please, include information about financial aid questions for students from developed countries.
 
I have enjoyed all the videos, especially interviews and animated videos.

When asked it “The iMOOC adequately covers the cultural and academic areas that you need to understand to master American eLearning and U.S. virtual work environments” students indicated positive comments:

I completed all activities including viewing video based lectures. Thank your team for a wonderful work!

I have been totally engaged. Thanks for the reminders every week

Learners were also very satisfied with the flexibility offered within the course.  Also as one of the goals was to explore meta-cognitive self-regulation the following questions were asked:
	MetaCognitive Self Regulation

	28.When I become confused about something I go back and try to find the most important ideas

	29.I ask myself questions to make sure I understand the material I have been studying in this iMOOC

	30.High level of self-directedness is required for the students to successfully complete the activities within the iMOOC

	31.When studying for the iMOOC, I set goals for myself in order to direct my activities while logged on to the course



2 out of the 5 respondents strongly agreed to the above mentioned questions. 

Based on the limited number of responses, we found that high self- directedness is required from the learners to complete the activities within the MOOC. This also requires the learner to be in charge of their own progress in the MOOC. 

Data analysis indicates that individuals who responded to the questionnaire were over 35 years of age.  

[image: ]
Survey results indicated that the iMOOC was successful in attracting more females than males. One of the survey respondents indicated that they took the IMOOC because they were interested in online education and particularly studying in the US. 
· A brief report on the open ended questions:
When asked “Describe whether the iMOOC helped you better understand the American cultural and academic systems. If so how?”
Respondents indicated that: The iMOOC helps me to understand my gaps in the technological requirements for the e-Learning.
I have a detail information of cultural and academic system and also resource to use them.
When asked “Describe the benefits to have emerged for you by taking the iMOOC?
Respondents indicated that “ Better understanding of the American educational and work environments are the benefits.”
Knowing better American professor expectations from students”
When asked “How can the activities within the iMOOC be modified to promote student retention and promote self-directed learning?”
One respondent indicated that “Prepare more group activities”.

Future developments and next steps

[bookmark: _GoBack]As next steps, the project development team intends to continue working with Coursera to expand access to the course (in May 2016, course fees were eliminated and since then the re-furbished iMOOC 102 has been offered absolutely free). The team would like to reach out to SUNY schools with F-1 students and non-SUNY institutions to get more students in the course. The same measure will also enhance survey participation and enable more scholarly work. Another direction is to collaborate with other SUNY schools getting SIMU IITG awards to use iMOOC102 as a training facility for developing projects aimed at professional development of SUNY faculty (cross-cultural awareness and diversity). Yet another direction is to expand on the use of videos, particularly, animations for modelling cross-cultural encounters in a virtual learning or work environment setting.
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